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Abstract

Improving the quality of madrasah education requires the integration of modern
management approaches with Islamic ethical values. This study aims to develop
the Islamic Management Quality Model (IM-QM) by synthesizing Total Quality
Management (TQM), the Plan—-Do—Check—Act (PDCA) cycle, and core Islamic
values, namely amanah, ibsan, itgqan, and syura. Using a descriptive qualitative
literature-review method, this study examined sources published between 2015
and 2025 from Scopus, SINTA, and Google Scholar, which were analyzed
through content synthesis and triangulation. The findings indicate that TQM
provides a strategic culture of continuous improvement and stakeholder
orientation, PDCA offers an iterative operational mechanism for translating
strategy into measurable practice, and Islamic values provide an ethical-
philosophical foundation that legitimizes and humanizes quality improvement
efforts. The integrated IM-QM model consists of three interdependent pillars: a
philosophical pillar that embeds Islamic ethics into institutional purpose and
decision-making, a managerial pillar that applies TQM principles for system-wide
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quality governance, and an operational pillar that uses PDCA cycles for planning,
implementation, evaluation, and corrective action. The literature also identifies
several implementation challenges, including partial adoption of TQM, limited
translation of values into measurable indicators, resource and capacity constraints,
and leadership gaps. These challenges underscore the need for participatory,
value-driven leadership and measurable value-based quality indicators. This study
concludes that IM-QM offers a holistic framework for strengthening academic
and non-academic outcomes, stakeholder trust, institutional resilience, and
religious identity in madrasah education. The study contributes to Islamic
education management by proposing an integrated quality model and
recommends further empirical validation through case studies, pilot
implementation, and mixed-methods evaluation across diverse madrasah
contexts.

Keywords: Islamic Management Quality Model; Total Quality Management;
PDCA Cycle; Islamic Values; Madrasah Education

INTRODUCTION

Improving the quality of Islamic education in madrasas is a strategic issue that
continues to be a focus of the national education system. Madrasas serve not only as
institutions for the transfer of knowledge but also as institutions for the development of
character, spirituality, and morals in students (Ichsan, Basyari, et al., 2023; Ichsan, Ibad, et al.,
2023; Sholeh & Ichsan, 2025). In the context of globalization and increasingly fierce
educational competition, madrasas are required to adapt to modern quality standards without
abandoning Islamic values, their primary identity. Therefore, a management approach is
required that is not only technical-administrative, but also holistic and values-based (Farid et
al., 2025). This challenge is increasingly complex as public expectations for the quality of
educational services increase. Furthermore, changes in education policy are also encouraging
madrasas to undertake a continuous transformation of their management systems. Therefore,
the concept of quality management is highly relevant for further in-depth study in the context
of Islamic education. This encompasses aspects of planning, implementation, evaluation, and
continuous improvement in a structured and systematic manner. This approach is expected to

increase madrasah competitiveness at the national and global levels.

In modern management studies, Total Quality Management (TQM) has become a
widely adopted approach in the education sector because it emphasizes customer satisfaction,

continuous improvement, and the involvement of all organizational elements in quality
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improvement; in the context of madrasas, educational customers include students, parents, the
community, and other stakeholders, so that the implementation of TQM allows for the
creation of a more transparent, accountable, and results-oriented management system (Hagq,
Syakirah, Rahman, et al., 2025). However, the implementation of TQM in Islamic educational
institutions often faces challenges in the form of conformity with organizational values and
culture—therefore, modern managerial approaches need to be adapted to Islamic
characteristics and values so as not to conflict with the identity of the institution and so that

the quality program can be accepted by all stakeholders (Sujarwo et al., 2025).

The success of TQM implementation is highly dependent on the commitment of the
leadership and a supportive organizational culture, so it is necessary to integrate modern
management principles with Islamic spiritual values (e.g. honesty, responsibility, brotherhood)
to create a comprehensive and sustainable system; practical strategies recommended by the
literature include developing a TQM model integrated with Islamic values, strengthening
internal quality assurance, continuous training for human resources, and effective monitoring

and evaluation mechanisms (Alfiyah, 2025).

In addition to TQM, the PDCA (Plan-Do-Check-Act) cycle is also an important
instrument in implementing educational quality management because it serves as an
operational mechanism that ensures the process runs systematically, measurably, and
sustainably. In the Plan phase, madrasas establish quality objectives that align with the vision
of Islamic education and the standards to be achieved. In the Do phase, educational programs
are implemented according to the established plan. The Check phase is used to evaluate the
effectiveness of program implementation based on established quality indicators (Astrellita &
Bulgis, 2025). Meanwhile, the Act phase focuses on follow-up improvements to address
deficiencies and strengthen existing practices. Thus, PDCA supports a culture of consistent
evaluation and encourages continuous improvement within educational organizations (Tilman,
2024). However, the practical implementation of PDCA is often suboptimal due to limited
resources, conceptual understanding, and managerial capacity within educational units.
Therefore, strengthening leadership and management competencies is essential for the
effective implementation of the PDCA cycle in madrasah environments. Overall, PDCA is a

crucial element in supporting a sustainable education quality management system.

On the other hand, Islamic values play a fundamental role in shaping the quality

management paradigm in madrasas. Values such as amanah (trust), zhsan (goodness), itgan
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(trustworthiness), and sy#ra (compassion) serve as the ethical foundation for managing Islamic
educational institutions. _Amanah emphasizes moral responsibility in every aspect of
educational management, while 7bsan encourages each individual to perform optimally as a
form of devotion to God. The concept of itgan reflects professionalism, thoroughness, and
sincerity in carrying out tasks, while sy#ra emphasizes the importance of deliberation in

organizational decision-making (Aprilianto & Rahmawati, 2025).

Previous research indicates that the quality management of Islamic education in
madrasas is increasingly directed at integrating Total Quality Management (TQM), the PDCA
cycle, and Islamic values as a foundation for continuous quality improvement. Suriyati et al.
(2023) emphasized that the implementation of quality management in madrasas requires the
involvement of all madrasa members in ensuring the quality of educational services, so that
quality is not only the responsibility of the leadership but also a shared culture. Kurniawan
(2017) highlighted the development of Islamic education quality management in madrasas
through a systems approach that emphasizes consistent planning, implementation, evaluation,
and follow-up, which is conceptually aligned with the PDCA logic. Yagien et al
(2021)explained that effective Islamic educational institutions are characterized by strong
leadership, effective learning processes, and a focused quality culture, which demonstrates the
importance of control mechanisms and continuous improvement in the madrasah quality
management model. Meanwhile, recent studies from Abila et al. (2025) on the implementation
of TQM in Islamic education indicate that the integration of Islamic values strengthens
institutional resilience and service relevance, although challenges such as resistance to change
and resource constraints remain dominant. Based on these four studies, the IM-QM model
can be understood as a synthesis between modern quality principles and Islamic ethics, so that
it has the potential to become a more adaptive, humanistic, and continuous improvement-

oriented madrasah quality management framework.

The integration of these values with modern management concepts such as TQM and
PDCA results in a more holistic and contextual approach. This approach is oriented not only
toward efficiency and effectiveness, but also toward blessings and moral integrity. Therefore,
a conceptual model is needed that can systematically combine these three elements. This model
is expected to provide a solution for improving the quality of Islamic education in a sustainable

and value-oriented mannetr.
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METHODS

The researchers in this study employed a descriptive qualitative literature review
approach. The main objective of this method was to examine and synthesize various theories,
concepts, and previous research findings related to Total Quality Management (TQM), the
PDCA cycle, and Islamic values in madrasah education quality management. This approach
was chosen because it is suitable for developing a conceptual model without directly collecting
field data (Creswell, 2013; Rahmadani, 2024). The focus of the research is directed at
developing a comprehensive understanding of the integration of these three concepts into a

quality management model called the Islamic Management Quality Model (IM-QM).

The data sources in this study were obtained from various scientific literature such as
national and international journals, academic books, and relevant scientific articles
(Kusumastuti & Khoiron, 2021). The literature search was conducted through databases such
as Google Scholar, Scopus, and SINTA using keywords such as "TQM in education," "PDCA
school management," and "Islamic education quality management." The selected articles were
published within the 2015-2025 period to align with the latest developments in quality
management concepts. Literature irrelevant to the research focus was then filtered and not

used in the analysis.

The data analysis technique used was content analysis. This process included
identifying key concepts, grouping themes, and interpreting the relationships between the
concepts of TQM, PDCA, and Islamic values. The analysis results were then synthesized to
form a conceptual model of IM-QM. The analysis process was conducted systematically to
ensure the study provides a clear and structured picture. To maintain data validity, this study
employed literature source triangulation, which compares various research findings from
different sources to obtain consistent conclusions. Furthermore, only literature from trusted
and reputable sources was used in this study (Adlini et al., 2022; Sugiyono, 2019). Thus, the
research results are expected to provide an accurate, relevant, and academically accountable

picture.
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RESULTS

Integrating TQM, PDCA, and Islamic Values for Holistic Madrasa Quality

Management

The literature review indicates that educational quality management in madrasas is
moving toward an integration of modern managerial approaches and Islamic values. Several
studies confirm that Total Quality Management (TQM) serves as a strategic framework for
continuous improvement, while the PDCA cycle serves as an operational mechanism for
quality evaluation and follow-up, and Islamic values serve as the ethical-spiritual foundation
that guides the entire madrasah management process (Husni & Rahmania, 2025). These three
elements complement each other in forming a more comprehensive quality management
system, as TQM emphasizes a culture of quality, PDCA ensures a systematic improvement
process, and Islamic values strengthen the direction and moral legitimacy of educational
institutions. Thus, the literature indicates the need for a more holistic madrasah management
model so that quality improvement is not only technical and administrative but also aligned

with the institution's Islamic identity (Apiyani, 2025).

From the results of the literature review, Total Quality Management (TQM) is
understood as a managerial approach that places continuous improvement, stakeholder
satisfaction, and the involvement of all organizational elements at the core of quality
management. In the context of education, TQM is not merely treated as a set of technical
procedures, but as an institutional philosophy that directs every process towards improving
service quality, accountability, and user satisfaction of educational services. Therefore, the
implementation of TQM in madrasas needs to be read as a transformation of organizational

culture, not just as the application of administrative instruments (Holili, 2025).

In the madrasah environment, TQM has strong relevance because these institutions
face dual demands: meeting modern educational quality standards while maintaining an Islamic
identity as the foundation of values and institutional orientation. Numerous studies have
shown that implementing TQM can improve the quality of educational services, strengthen
the effectiveness of institutional management, and promote the professionalism of teachers
and education personnel. However, these improvements are usually more pronounced when
TQM is supported by visionary leadership, a consistent evaluation system, and a collaborative
work culture that is truly embedded within the madrasah's organizational structure (Khaulah

et al., 2025). However, the literature also shows that the implementation of TQM in Islamic
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educational institutions is often still adaptive and partial, meaning that the TQM concept is
adopted at the practical level but has not always been integrated conceptually into the
madrasah management framework. This condition indicates a gap between the theoretical
model of TQM and the institutional reality in the field, especially in terms of consistency of
implementation, systematic quality measurement, and the continuity of quality improvement
programs. In other words, the success of TQM in madrasahs is not only measured by the

existence of quality documents, but by the extent to which organizational values, procedures,

and behaviors actually change (Tti Handoko, 2024).

The Plan-Do-Check-Act (PDCA) cycle is the primary instrument most frequently used
to operationalize TQM in madrasas. In the Plan phase, madrasas develop quality objectives,
indicators, and strategies based on their vision, mission, and the actual needs of students and
the community. The Do phase requires disciplined and documented program implementation,
while the Check phase ensures that implementation results meet standards, and the Act phase
provides a space for correction and improvement so that quality continues to improve from
one cycle to the next. PDCA is important because it transforms quality from a normative
slogan into a measurable and repeatable work process (Hidayat et al., 2025). Analytical, the
effectiveness of PDCA in madrasas depends heavily on the quality of leadership and
managerial skills of the institution's leaders. If madrasa principals only understand PDCA as
an evaluation formality, the cycle tends to stop at administrative reporting without generating
substantive change. Conversely, if leaders are able to build a culture of reflection, provide
honest feedback, and involve teachers in the planning and evaluation process, PDCA will
become a powerful organizational learning mechanism. Thus, PDCA is not only a control tool,

but also a tool for establishing a vibrant and sustainable quality culture.

Islamic values such as amanah, ibsan, itgan, and syura have a crucial normative
contribution to building madrasah quality management. .Amanah emphasizes that managing an
educational institution is a moral responsibility, not merely a structural position; zbsan
encourages every madrasah member to work beyond minimal standards; zZgan demands
precision, professionalism, and sincerity in every process; while syura reinforces the tradition
of deliberation as the basis for collective decision-making. These values provide an ethical
foundation that allows TQM to move beyond efficiency and toward quality that is both
spiritual and social (Moccia, 2016). However, the analysis shows that the integration of Islamic
values into modern quality management systems has not been systematically implemented.

Many madrasahs have adopted the language of quality but have not fully translated the values
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of amanah, ihsan, itgan, and syura into operational performance indicators, evaluation
mechanisms, or service standards. As a result, Islamic values often exist as symbolic identities,
rather than as driving structures for management (Forster & Fenwick, 2015). In fact, if Islamic
values are internalized in the quality system, then TQM will have a moral depth that

distinguishes it from secular management models that solely emphasize efficiency and results.

From an institutional development perspective, integrating TQM with Islamic values
has the potential to produce a more comprehensive educational management model because
it combines technical, ethical, and spiritual dimensions. This model enables madrasas to build
quality measured not only by academic achievement but also by service integrity, exemplary
staff performance, and the sustainability of organizational culture. In the long term, this
integration can strengthen public trust, increase madrasah competitiveness, and create a
healthier work climate for teachers, students, and parents, as key stakeholders (Nuha et al.,

2026).

Thus, the literature review indicates that TQM in madrasas needs to be understood as
a management framework tailored to the characteristics of Islamic educational institutions,
rather than simply being adopted from general industry or organizational practices. Successful
implementation is determined by consistent PDCA (Developmental Leadership Process),
participatory leadership, and the internalization of Islamic values in daily work processes
(Mujiburrohman & Baharun, 2025). If these three elements can be combined, TQM will
function not only as a quality improvement tool but also as a model for madrasah development

oriented toward quality, morality, and institutional sustainability.

Islamic Management Quality Model (IM-QM) Conceptual Model

Based on a literature synthesis, this study produces a conceptual model of the Islamic
Management Quality Model (IM-QM) that integrates three main components: a philosophical
pillar based on Islamic values, a managerial pillar based on TQM, and an operational pillar
based on PDCA. This model is designed to address the challenges of madrasah education
quality, which often focuses only on administrative and academic aspects without integrating
spiritual values. Thus, IM-QM becomes an alternative model for developing the quality of
Islamic education that is holistic, sustainable, and values-based in the modern era (Solikhin &
Suwadi, 2022). The philosophical pillars of IM-QM place Islamic values as the ethical and

spiritual foundation that underpin all madrasah management activities. Core values such as
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amanah  (trustworthiness), zhsan (compassion and excellence), #gan (diligence and
professionalism), and sy#ra (deliberation) serve as the foundational principles that influence
every managerial decision. The integration of these values ensures that madrasah management
not only pursues efficiency but is also designed to achieve meaningful religious and social goals

(Ardaini et al., 2025).

The managerial pillar uses Total Quality Management (TQM) as a strategic framework
for managing educational quality. TQM emphasizes continuous improvement, a focus on
stakeholder satisfaction, and a commitment to high quality standards. In the madrasah context,
TQM can be adopted to build an integrated management system across all units and levels,
from the learning process and facility management to community relations. The operational
pillar of IM-QM places PDCA (Plan—-Do—Check—Act) as an implementation mechanism that
ensures the planning, implementation, evaluation, and improvement processes run
systematically. Each PDCA cycle allows schools to critically reflect on performance, detect
problems, and design measurable improvements. Thus, PDCA is a key instrument in realizing

the principle of continuous improvement, which is at the heart of TQM.

The IM-QM model demonstrates that the quality of madrasa education is measured
not only by administrative and academic performance, but also by the integration of spiritual
values inherent in the entire management process. Values such as awanah (trust) and zhsan
(goodwill) provide a moral and spiritual dimension that strengthens the madrasa's
responsibility to students, teachers, and the community. This integration creates a balance
between technical and ethical quality, thereby enhancing the quality of the madrasa (Dian &
Wahyuni, 2019). IM-QM is holistic because it encompasses all dimensions of the madrasah:
vision and mission, curriculum, teaching and learning process, facility management, and
stakeholder relations. Meanwhile, its sustainability is derived from the TQM and PDCA
mechanisms that continuously repeat the improvement cycle. Thus, IM-QM not only provides
a short-term solution to improve quality but also builds the madrasah's capacity to

continuously develop and adapt to changing times (Hagq, Syakirah, Salsabila, et al., 2025).

In the context of modern Islamic education, IM-QM offers an approach relevant to
the challenges of globalization, inter-institutional competition, and increasingly demanding
quality. This model enables madrasas to maintain their Islamic identity while adopting modern
quality management principles. By integrating spiritual values and managerial strategies,

madrasas can become superior, competitive, and virtuous educational institutions (Ajidin,
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2022). For madrasah administrators, IM-QM has significant managerial implications.
Administrators need to develop policies and programs that are oriented not only toward
administrative targets but also toward achieving Islamic values in every management process.
Furthermore, administrators must establish a monitoring and evaluation system integrated
with the PDCA cycle and encourage the active participation of all stakeholders in quality
development (Yagqien et al., 2021). Thus, IM-QM serves as a practical guide for madrasahs in

designing an integrated quality system.

The IM-QM model has the potential for further development through empirical
research in various madrasas to test its validity and effectiveness in real-world contexts. Further
research could include case studies, measuring quality indicators, and analyzing the impact of
IM-QM implementation on madrasah academic and non-academic performance. These
research findings will strengthen the theoretical and practical foundations of IM-QM and
provide recommendations for developing a more comprehensive and adaptive model of

Islamic education quality.

DISCUSSION

The literature shows a clear rationale for integrating Total Quality Management
(TQM), PDCA, and Islamic values in madrasas: modern managerial tools supply structure and
continuous improvement, PDCA supplies the operational cycle that makes improvement
repeatable, and Islamic values provide the moral-ethical purpose that guides decisions and
legitimizes practices. Combining these elements reduces tensions between technical quality
goals and the institution’s religious identity, producing a coherent framework for value-driven
improvement. TQM in education must be read as an institutional philosophy—shaping
culture, expectations, and stakeholder relationships—rather than merely a set of administrative
tools (Bensimon, 1995). In madrasas, TQM’s emphasis on continuous improvement and
stakeholder satisfaction requires cultural change: leadership, staff engagement, and shared
values must align to make TQM transformative rather than cosmetic. Empirical studies in
educational settings show cultural change is the decisive factor in TQM success. Source:

educational TQM culture and outcomes.

Madrasas face dual demands: meeting contemporary quality standards while
safeguarding Islamic identity. Research indicates TQM improves service quality and

professionalism, but outcomes depend heavily on leadership vision, evaluation systems, and
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collaborative cultures. Where TQM is only partially or adaptively applied, gains remain limited;
full institutionalization is necessary to change behaviors and practices (Sharma et al., 2010).
PDCA is the practical mechanism that operationalizes the continuous-improvement spirit of
TQM. In madrasas, careful Plan (objectives and indicators), disciplined Do (documented
implementation), rigorous Check (evaluation), and corrective Act phases turn quality goals into
measurable cycles of learning and change. Studies show that PDCA becomes powerful only
when leaders promote reflection, honest feedback, and teacher involvement rather than

treating the cycle as reporting formalities (Imam, 2023).

Core Islamic values—amanalh (trust), ibsan (excellence), itgan (professional precision),
and syura (consultation)—provide normative anchors that expand quality beyond efficiency to
include moral responsibility, sincerity, and collective deliberation. When operationalized, these
values can be translated into expectations for conduct, accountability, and service ethos that
distinguish madrasah quality from secular models. Literature on ethical frameworks in religious
education underscores the normative role of faith-based values in governance. While many
madrasas adopt the language of Islamic values and TQM, research finds a gap between
symbolic commitment and operational integration: values often remain rhetorical rather than
embedded in indicators, evaluation criteria, or routine performance metrics (Westphal, 2023).
Closing this gap requires translating values into observable behaviors, measurable indicators,

and aligned reward/accountability systems so they meaningfully shape management practices.

The proposed Islamic Management Quality Model (IM-QM) effectively synthesizes
three pillars: a philosophical pillar grounded in Islamic ethics, a managerial pillar using TQM
strategy, and an operational pillar using PDCA cycles. This tripartite architecture makes the
model holistic and scalable: philosophy directs purpose, TQM sets strategic direction, and
PDCA enforces iterative implementation. Comparable integrative models in faith-based
education report better alignment between mission and operations. When IM-QM is properly
implemented, expected outcomes include improved academic and non-academic
performance, higher stakeholder trust, and a healthier organizational climate for teachers,
students, and parents. Embedding ethical values into managerial systems can enhance
legitimacy and long-term sustainability, increasing madrasah competitiveness while preserving
identity (Zahiri & Sahal, 2025). Longitudinal studies linking values-based management with

stakeholder trust support these claims.
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For practitioners, IM-QM implies several managerial imperatives: cultivate
participatory and ethical leadership, develop measurable indicators that reflect both technical
quality and Islamic values, institutionalize PDCA as regular practice, and invest in capacity
building for teachers and administrators. Policies should move beyond documents to routines:
job descriptions, appraisal systems, curricula, and community-engagement processes that
reflect the integrated model. Research on school improvement highlights these as critical
success factors. Finally, the IM-QM model invites empirical testing across diverse madrasas to
validate its effectiveness and adaptability. Suggested research includes case studies, quasi-
experimental evaluations of IM-QM pilot implementations, development of value-based
quality indicators, and mixed-methods studies on organizational culture change. A growing
body of applied research on integrated quality systems in schools shows that empirical

validation is essential to refine theory and practice.

CONCLUSION

The study synthesizes literature to propose the Islamic Management Quality Model
(IM-QM), which integrates a values-based philosophical pillar (amanah, ihsan, itqan, syura), a
managerial pillar grounded in Total Quality Management, and an operational pillar using
PDCA; this tripartite framework addresses identified gaps by embedding Islamic ethics into
strategic planning and iterative practice, thereby aligning madrasah identity with continuous
improvement, and the model warrants empirical testing—through case studies, pilot
implementations, and measurable value-based indicators—to validate its effectiveness in
enhancing both academic and non-academic outcomes, stakeholder trust, and institutional

sustainability.

REFERENCES

Abila, Y., Afrah, M., Sulaiman, M. W. D., & Mu’allimin. (2025). Implementasi Manajemen
Mutu Terpadu dalam Pendidikan Islam: Sebuah Systematic Literatur Review tentang

Resiliensi Lembaga dan Kepuasan Stakeholder. Jurnal Manajemen dan Pendidikan Agama
Istam, 3(6), 226-234. https://doi.org/10.61132/impai.v3i6.1574

Adlini, M. N., Dinda, A. H., Yulinda, S., Chotimah, O., & Merliyana, S. J. (2022). Metode
Penelitian Kualitatif Studi Pustaka. Eduwmaspul: Jurnal Pendidikan, 6(1), 974-980.
https://doi.org/10.33487 /edumaspul.v6il.3394

Ajidin, A. (2022). Analisis Manajemen Mutu Terpadu dalam Sistem Pendidikan Islam.
Khazanab:  Journal — of  Islamic — Studies, 1(2), 75-82. https://www.pusdikra-
ublishing.com/index.php/jelr/article/view /668

Volume 6, Nomor 5, Oktober 2026 4707
===


https://doi.org/10.61132/jmpai.v3i6.1574
https://doi.org/10.33487/edumaspul.v6i1.3394
https://www.pusdikra-publishing.com/index.php/jelr/article/view/668
https://www.pusdikra-publishing.com/index.php/jelr/article/view/668

Ahmad Munir, Andi Abdul Muis, Syahwal, Ramli R., Sunarti

Alfiyah, N. (2025). Total Quality Management (TQM) dalam Perencanaan Mutu Pendidikan
Islam: Langkah Strategis Menghadapi Tantangan Global Perspektif Edward Sallis.
Jurnal Rependidikan Islam, 15(2), 135-148.
https:/ /jurnalftk.uinsa.ac.id/index.php/JKP1 /article /view /4745

Apiyani, A. (2025). Pengembangan Model Manajemen Mutu Pendidikan Madrasah: Studi
Teoritis dalam Perspektif Pendidikan Islam. [urnal Manajemen dan Pendidikan Agama
Istam, 3(3), 238-249. https://doi.org/10.61132/impai.v3i3.1121

Aprilianto, M. R., & Rahmawati, M. (2025). Konsep Dasar Manajemen Mutu dalam Perspektif
Pendidikan Islam: Integrasi Nilai Spiritual dan Profesionalisme. Jurnal Ilmiah Literasi
Indonesia, 1(2), 249-257. https://doi.org/10.63822/8k9de429

Ardaini, Sasmita, D., Zahara, R.; Anwar, K., & Ansori. (2025). Mutu Pendidikan Islam dalam
Perspektif Thsan dan Manajemen Mutu. Indonesian Journal of Innovation Multidisipliner
Research, 3(1), 347-355. https://doi.org/10.69693 /ijim.v3i1.317

Astrellita, D. A., & Bulgis. (2025). Penerapan Siklus Plan-Do-Check-Action dalam Manajemen
Mutu Terpadu di Lembaga Pendidikan. Ma arif Journal of Education, Madrasah Innovation
and Aswaja Studies, 4(2), 82-89.

https:/ /jurnal.maarifnumalang.id /index.php/mjemias/article /view /318

Bensimon, E. M. (1995). Total Quality Management in the academy: A rebellious reading.
Harvard Educational Review, 65(4), 593-612.
https://doi.org/10.17763 /haer.65.4.56100824q6055844

Creswell, J. W. (2013). Research Design: Pendekatan Kualitatif, Knantitatif, dan Mixed. Pustaka
Pelajar.

Dian, D., & Wahyuni, A. (2019). Manajemen Mutu dalam Perspektif Islam. Idaarab: Jurnal
Manajemen Pendidikan, 3(2), 257-261. https://doi.org/10.24252 /idaarah.v3i2.11281

Farid, M., Nugraha, M. S.; Nurachadijat, K., & Rosadi, A. (2025). Pendekatan Manajemen
dalam Perencanaan Tenaga Pendidik pada Lembaga Pendidikan Islam: Management
Approach in Educational Staff Planning at Islamic Educational Institutions.
Kharismatik: Jurnal Limn Pendidikan, 3(1), 28-42.
https://doi.org/10.70757 /kharismatik.v3i1.50

Forster, G., & Fenwick, J. (2015). The influence of Islamic values on management practice in
Morocco. European Management Journal, 33(2), 143-1506.
https://doi.org/10.1016/j.emj.2014.04.002

Haq, M. Z. D., Syakirah, R. D., Rahman, D. S., Sabina, & Affandi, N. (2025). Strategi
Pengelolaan Mutu Terpadu (Total Quality Management) dalam Sistem Pendidikan
Islam Modern. AlDman:  Jurnal - Keislaman — dan  Kemasyarakatan, 9(1), 219-242.
https://ejournal.kopertais4.or.id/madura/index.php/aliman/article /view /7987

Hidayat, A. N., Warman, E., Afifi, R., Fazilet, N., Utami, M. S., Taupik, A. H., & Hasanudin.
(2025). Managemen Mutn Pendidikan Dasar: Strategi Perencanaan, Implementasi, dan Evalnasi
Standar. PT Arr Rad Pratama.

Holili, M. (2025). Transformasi Budaya Organisasi Islami dalam Membangun Lingkungan
Belajar Berorientasi Mutu di Madrasah. Hijri: Jurnal Manajemen Pendidikan dan Keislaman,
14(2), 311-319. https://doi.org/10.30821 /hijri.v14i2.26459

4708 ARZUSIN: Jurnal Manajemen dan Pendidikan Dasar
|


https://jurnalftk.uinsa.ac.id/index.php/JKPI/article/view/4745
https://doi.org/10.61132/jmpai.v3i3.1121
https://doi.org/10.63822/8k9de429
https://doi.org/10.69693/ijim.v3i1.317
https://jurnal.maarifnumalang.id/index.php/mjemias/article/view/318
https://doi.org/10.17763/haer.65.4.56100824q6055844
https://doi.org/10.24252/idaarah.v3i2.11281
https://doi.org/10.70757/kharismatik.v3i1.50
https://doi.org/10.1016/j.emj.2014.04.002
https://ejournal.kopertais4.or.id/madura/index.php/aliman/article/view/7987
https://doi.org/10.30821/hijri.v14i2.26459

Ahmad Munir, Andi Abdul Muis, Syahwal, Ramli R., Sunarti

Husni, M., & Rahmania, A. 1. (2025). Integrasi Nilai-Nilai Manajemen Mutu Pendidikan di
Madrasah Ibtidaiyah (MI) Biba’afadlrah Malang. A/-Zayn: Jurnal Iimu Sosial & Hukum,
3(4), 4077-4084. https://doi.org/10.61104/alz.v3i4.1894

Ichsan, A. S., Al Basyari, M. M., & Qoyim, M. (2023). Construction of harmonization and
productivity in teacher and student interactions at Madrasah Ibtidaiyah. IBTID.A’, 4(2),
118-129. https://doi.org/10.37850/ibtida.v4i02.560

Ichsan, A. S., Ibad, T. N., & Oktori, A. R. (2023). Refleksi Kritis Pancasila dalam Idealitas dan
Realitas Pendidikan di Madrasah Ibtidaiyah. Bidayatuna: Jurnal Pendidikan Guru Madrasah
Ibtidaiyah, 6(2), 143—157. https://doi.org/10.54471 /bidayatuna.v6i2.2623

Imam, T. B. A. Al. (2023). Leaders’ efforts to improve teacher performance through the
implementation of Total Quality Management in modern Islamic boarding schools.
International ~ Journal — of  Management, — Innovation, and Education, 2(2), 57-062.
https://doi.org/10.33751 /ijmie.v2i2.12747

Khaulah, S., Komariah, A., Sa’ud, U. S., & Marwan, M. (2025). Mode! Kepenimpinan V isioner
Berbasis Integritas dan  Profesionalitas:  Strategi - Peningkatan Mutu SMK. Star Digital
Publishing.

Kurniawan, S. (2017). Pengembangan Manajemen Mutu Pendidikan Islam di Madrasah. A+

Tanzim: Jurnal Manajemen Pendidikan Islam, 1(2), 25-36. https://doi.org/10.33650/al-
tanzim.v1i2.111

Kusumastuti, A., & Khoiron, A. M. (2021). Metode Penelitian Kualitatif. 1.PSP.

Moccia, S. (2016). The role of value and virtues in TQM: An overview of literature. The TOM
Journal, 28(2), 216—-234. https://doi.org/10.1108 /TQM-03-2014-0031

Mujiburrohman, & Baharun, H. (2025). Analisis Keberhasilan Implementasi Manajemen Mutu
ISO 21001:2018 di Pondok Pesantren Nurul Jadid Berbasis Model PDCA dan Teori
Total Quality Management. Insight:  Islamic  Education —and — Learning, 1(2).
https://journal literasikhatulistiwa.org/index.php/insight/article /view/280

Nuha, M. A. R., Sukarman, & Mustaqgim. (20206). Strategi Madrasah dalam Meningkatkan Daya
Saing Pendidikan Islam di Era Modern: MA Matholi’ul Huda Bugel. AXIdarob: Jurnal
Studi Manajemen Pendidikan Islam, 10(1), 75-99.
https://doi.org/10.54437 /alidaroh.v10i1.3155

Rahmadani, S. (2024). Strategi Pembelajaran Pendidikan Agama Islam di Era Digital: Tinjauan
Literatur Kualitatif. Jurnal Media Akademik, 2(6). https://doi.org/10.62281/v2i6.515

Sharma, U., Lawrence, S., & Lowe, A. (2010). Institutional contradiction and management
control innovation: A field study of Total Quality Management practices in a privatized
telecommunication company. Management Accounting Research, 21(4), 251-264.
https://doi.org/10.1016/j.mar.2010.03.005

Sholeh, A., & Ichsan, A. S. (2025). The principal’s role in implementing excellent service at
madrasah. Cendekiawan: ~ Jurnal ~Pendidikan dan  Studi  Keislaman, 4(4), 884-890.
https://doi.org/10.61253/cendekiawan.v4i4.465

Solikhin, M., & Suwadi. (2022). The concept of integrated quality management applicative
studies. Nidhomu! Haq: ~ Jurnal ~ Manajemen — Pendidikan — Isiam, 7(3), 358-373.
https://doi.org/10.31538 /ndh.v7i3.2372

Sugiyono. (2019). Metode Penelitian Pendidikan: Pendekatan Kuantitatif, Kualitatif, dan Re>D.
Alfabeta.

Volume 6, Nomor 5, Oktober 2026 4709
===


https://doi.org/10.61104/alz.v3i4.1894
https://doi.org/10.37850/ibtida.v4i02.560
https://doi.org/10.54471/bidayatuna.v6i2.2623
https://doi.org/10.33751/ijmie.v2i2.12747
https://doi.org/10.33650/al-tanzim.v1i2.111
https://doi.org/10.33650/al-tanzim.v1i2.111
https://doi.org/10.1108/TQM-03-2014-0031
https://journal.literasikhatulistiwa.org/index.php/insight/article/view/280
https://doi.org/10.54437/alidaroh.v10i1.3155
https://doi.org/10.62281/v2i6.515
https://doi.org/10.1016/j.mar.2010.03.005
https://doi.org/10.61253/cendekiawan.v4i4.465
https://doi.org/10.31538/ndh.v7i3.2372

Ahmad Munir, Andi Abdul Muis, Syahwal, Ramli R., Sunarti

Sujarwo, A., Ali, 1., Kenedi, A., & Ma’rup. (2025). Implementasi Total Quality Management
(TQM) dalam Pendidikan Islam. 4» Najah: Jurnal Pendidikan Islam dan Sosial Keagamaan,
4(2), 146-150. https://journal.nabest.id /index.php /annajah /article/view /505

Suriyati, Rama, B., Siraj, A., U, M. S., & Syamsudduha, S. (2023). Implementation of integrated
quality management Islamic education in Madrasah Aliyah. Tafkir: Interdisciplinary
Journal of Islamic Education, 4(1), 95-112. https://doi.org/10.31538 /tijie.v4i1.355

Tilman, A. de A. T. (2024). Pengembangan Mutu Pendidikan Menggunakan Pendekatan
PDCA terhadap Sekolah EBC Filial Maubisse. Satya Widya, 39(2), 97-105.
https://doi.org/10.24246 /§.sw.2023.¥39.i2.p97-105

Tri Handoko, B. (2024). Penilaian Kinerja Kepala Madrasah (PKKM) dalam Perspektif Total Quality
Management (TOM) di MAN 2 Banyumas [Tesis magister, Universitas Islam Negeri
Saifuddin Zuhri].
https://www.proquest.com/openview/76a60fd9¢5253496d4009049f4181101/1?pq-
origsite=gscholar&cbl=2026366&diss=y

Westphal, J. D. (2023). Systemic symbolic management, corporate social responsibility, and
corporate  purpose: A cautionary tale. Swategy  Science, 8(2), 221-232.
https://doi.org/10.1287 /stsc.2023.0188

Yagqien, N., Sholeh, A., & Ghofur, A. (2021). Manajemen Mutu Pengembangan Lembaga
Pendidikan Islam. J-MPIL:  Jurnal Manajemen  Pendidikan  Islam, 6(1), 29-40.
https://doi.org/10.18860/jmpi.v6i1.11023

Zahiri, F., & Sahal, A. (2025). Integrating Islamic sharia principles into educational leadership:
A strategic management perspective. Edu Spectrum: Journal of Multidimensional Education,
2(1), 47-58. https://doi.org/10.70063/eduspectrum.v2il.97

4710) ARZUSIN: Jurnal Manajemen dan Pendidikan Dasar
|


https://journal.nabest.id/index.php/annajah/article/view/505
https://doi.org/10.31538/tijie.v4i1.355
https://doi.org/10.24246/j.sw.2023.v39.i2.p97-105
https://www.proquest.com/openview/76a60fd9e5253496d4009049f4181101/1?pq-origsite=gscholar&cbl=2026366&diss=y
https://www.proquest.com/openview/76a60fd9e5253496d4009049f4181101/1?pq-origsite=gscholar&cbl=2026366&diss=y
https://doi.org/10.1287/stsc.2023.0188
https://doi.org/10.18860/jmpi.v6i1.11023
https://doi.org/10.70063/eduspectrum.v2i1.97

